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Sancta Maria College

Year 9

2011
SANCTA MARIA COLLEGE

Year 9
2011 English Course Outline
               The duration of each topic is a guide only.
Student Name:

	Week
	Date
	Theme/Genre
	Key Skills/Tasks
	Assessments

	
	Term 1
	CHOICES THEME
	
	

	1
	1 - 4 Feb
	Short Texts
	Close reading of short texts (poetry and short stories)
Essay writing

Formal speech

Reading log

Spelling

Close reading of extended text
	PAT Testing

	2
	7 - 11 Feb
	Testing Week
	
	Spelling Test

	3
	14 - 18  Feb
	
	
	

	4
	21 - 25 Feb
	
	
	

	5
	28 - 4 Feb/March
	
	
	

	6
	7 - 11 March
	
	
	CAT: Literary Essay (Short Texts: Poetry)

	7
	14 - 18 March
	Speeches
	
	

	8
	21 - 25 March
	
	
	

	9
	28 - 1 Mar./Apr.
	
	
	CAT: Speech

	10
	4 – 8 April
	Novel
	
	

	11
	11 - 15 April
	
	
	

	
	Term 2
	CHALLENGES THEME
	
	

	1
	2 - 6 May
	
	Close reading of extended text
Essay writing

Non-fiction writing

Close reading of visual text

Reading log

Spelling
	

	2
	9 - 13 May
	
	
	

	3
	16 – 20 May
	
	
	

	4
	23 – 27 May
	
	
	

	5
	30 May – 3 June
	
	
	CAT: Literary Essay (Novel)

	6
	6-10 June
	Newspapers
	
	

	7
	13 – 17 June
	
	
	

	8
	20 – 24 June
	
	
	

	9
	27 June – 1 July
	Film
	
	

	10
	4 – 8 July
	
	
	

	11
	11- 15 July
	
	
	

	
	Term 3
	TEACHER’S CHOICE
	
	

	1
	1 – 5 August
	
	Close reading of visual text
Essay writing

Close reading of Shakespearean drama

Performance skills

Reading log

Spelling
	

	2
	8 – 12 Aug
	
	
	

	3
	15 – 19 Aug
	
	
	CAT: Literary Essay (Film)

	4
	22 – 26 Aug
	Creative Writing
	
	

	5
	29 Aug – 2 Sept
	
	
	

	6
	5 - 9 Sept
	
	
	

	7
	12-16 Sept
	
	
	CAT: Creative Writing

	8
	19 – 23 Sept
	Shakespearean Texts
	
	

	9
	26 – 30 Sept
	
	
	

	10
	3 - 7 October
	
	
	

	
	Term 4
	TURN BACK THE CLOCK
	
	

	1
	25 – 29 Oct
	
	Essay writing
Reading log

Spelling
	CAT: Dramatic Presentation

	2
	31 Oct  – 4 Nov
	Revision
	
	

	3
	7 – 11 Nov
	MIDDLE SCHOOL EXAMS
	
	

	4
	14-18 Nov
	Debating skills
	
	AsTTle Reading Test

	5
	21-25 Nov
	
	
	

	6
	28 Nov-2 Dec
	
	
	

	7
	5-9 Dec
	Final Day
	
	


YEAR 9 ENGLISH COURSE OUTLINE

1.
This year you will study a selection of text-based units, with at least one being by a New 
Zealand author or director.


* Short Texts:

Short stories

Poetry

Students will learn about narrative style, themes, setting, language features and usage, structure, symbolism, character, links between texts, personal response and essay skills.


* Extended Texts:
Novel





Non-fiction





Drama (including Shakespeare)




Students will learn about narrative style, characters, setting, themes, 





symbolism, staging and production features, historical and social  




and political context, personal response and essay skills.


* Visual Text:

Film 

Students will learn about visual and verbal production features, genre, storyboarding, close analysis of important scenes, character, themes,

personal response and essay skills. 

2.
Practical skills to be covered:


Newspapers

Practical drama 

Speech


Debating

LANGUAGE WORK

Language work will be covered via the text based units and will include the following:

A
Essay writing for literature responses and other purposes

B
Poetic writing

C
Parts of speech and sentence types

D
Building on Achievement in Year 9 English Workbook
E
Spelling Tests
WIDE READING

Wide Reading - Encouraging the reading of New Zealand authors and a range of different text types. e.g.short story, non-fiction, novel, poetry, print media (newspapers or magazine). Students will complete FOUR Reading Log responses - one each term.
YEAR 9 ASSESSMENT 2011
Along with class assignments, all Year 9 students will complete SIX Common Assessment Tasks (C.A.Ts).  These are:

1. Short Texts (Poetry) Essay

2. Novel Essay

3. Speech

4. Film Essay

5. Dramatic Presentation 
6. Creative Writing

YEAR 9 RECORD OF ASSESSMENT 2011
Student name:___________________________

Teacher code:______________

	Common Assessment Tasks
	Completion Date
	Result
	Teacher Authorisation

	1.
	Short Texts Essay
	
	   
	

	2.
	Novel Essay
	
	
	

	3. 
	Speech
	
	
	

	4.
	Film Essay
	
	
	

	5.
	Dramatic Presentation
	
	
	

	6. 
	Creative Writing
	
	
	

	7.
	End of Year Examination
	
	
	

	8. 
	AsTTle Reading Test
	
	
	


	I confirm that all work completed for assessments this year in English is my own:

Student Signature:_________________________________     Date:______________

Parent Signature:__________________________________     Date :_____________


English Faculty Policy on Authenticating Student Work

Work submitted by students must be their own.

Assignment Work

· Teachers sign copies of drafts before the final piece of work is submitted.

· Draft work to be submitted with the final product.

· Students should acknowledge all resources used in a bibliography.

· Where a final performance produces results that raise suspicion in a teacher's mind, a 'call-back' may be used where the student is asked to do any or all of:



-
Repeating the performance.



-
Describing the processes followed, for example, describe the website visited 


and the information gathered (or repeat steps taken under observation).



-
Providing evidence that they did carry out a particular process, for example, 


confirmation from a local resident that they were interviewed.

As well, students are required to assert that the work submitted is their own and completed without inappropriate help from others.

Cheating

If there is a question about authenticity then the class teacher must show the suspect work to the Head of Department.  The student may be asked to offer proof of authenticity (drafts etc).  Students suspected of having offered inappropriate help to their peers will also be interviewed.  If the proof/explanation is not acceptable to the Head of Department a penalty will be imposed and the parents will be contacted.
Where the Head of Department judges that cheating has occurred the student will gain Not Achieved for that item of work.  Further penalties may be imposed by Senior Management.  The seriousness of the penalty will be dependent on the seriousness of the cheating.

Students are reminded that the use of tutors is permissible to assist in their learning.  It is, however, inappropriate to use a tutor to:

· Complete, in any part or way, an assessment task.

· Write or assist in the preparation of any resource notes to be used in an "in-class" assessment.

When proven, this assistance may result in the recording of a Not Achieved for the assessment and no further assessment opportunity for that CAT shall be given.

ENGLISH DEPARTMENT 

SANCTA MARIA COLLEGE

Student Name:__________________________________   Date:____________________

Some  /  Much  /  Most  /  All of the attached assessment has been copied/plagiarised directly from other sources, which are also attached.  This is unacceptable and you must follow the direction below which applies to your transgression:

1. Some of your material has been copied without proper attribution as to the source.  You must correct this assignment and resubmit it.  In the future you must attribute any direct quotations or other use of material.  Any further non-compliance will result in a more severe penalty.


2. Much of your material has been copied without proper attribution as to the source.  You will have no opportunity to resubmit the assignment and will receive a School Detention.  In the future you must attribute any direct quotations or other use of material.  Any further non-compliance will result in a more severe penalty.


3. Most/All of your material has been copied without proper attribution as to the source.  You will have no opportunity to resubmit the assignment and will receive a School Detention.

You have until ____________________ to resubmit an appropriate assessment.  Failure to do so will result in the failure of this assessment and you will not be allowed to resubmit.  This could mean you forfeit the corresponding credits for the assessment unit/achievement standard.

	Plagiarism

Plagiarism is a serious form of intellectual theft and intellectual fraud.  You need only read recent newspaper accounts to know that jobs have been lost and careers ruined by this activity.

Plagiarism is the taking of another's thoughts, writings and other communication and using it as one's own.

Plagiarism at Sancta Maria College is considered to be theft of the highest order.  Those caught plagiarising in the English Department will have the assignment counted as Not Achieved, will have no opportunity to make up the assignment and will receive a School Detention.  This means that in the case of internally assessed achievement or unit standards the person plagiarising will forfeit the credits to be gained from the assessment.

As well, the incident will be entered in your school file and could affect any future testimonial you receive.




Your teacher will keep this form and assignment on file and further plagiarism will lead to the above more serious penalties.

_____________________________ Teacher
_________________________ Head of English
_____________________________ Student
_________________________ Date

English Faculty Policy on Late Assessments

Homework

Initially teachers will impose their own consequences for students who fail to submit homework on time, such as detaining the student at interval, lunchtime or after school. If a student fails to complete such a consequence they will be placed on detention through their Dean. If submitting homework late becomes a habit the parents will be informed and this may also be recorded on the student’s report. This applies to students at all levels across the school.
Assessments

The following is applicable to any student submitting work for a CAT beyond the deadline, without reasonable cause (such as absence explained by parent/doctor's certificate, sighted by the English teacher):

· The weekend counts as TWO days.

· Work submitted over a holiday period at the end of a term will be recorded as submitted but will not accrue marks.

· Students will receive a detention and if the work is very overdue their grade will be affected. A letter can also be sent home to parents.

In addition:

· If a student fails to submit a CAT a letter will be sent home to parents informing them of this and there will be a consequence such as a school detention/series of school detentions (in the case where numerous class periods have been allocated to the completion of the work).
Examination Guidelines

The end of year examination will test the student's knowledge of:

Response to Texts 

TWO essays - directed questions that reveal knowledge of characters, setting, themes, plot, important moments, production features and genre backed up with text detail and quotations.  There will be a range of text types to choose from but students must respond to two.  They must choose their two topics from two different sections, e.g. one from Extended Texts (drama, non-fiction, novel) and one from Visual Texts (film).

Essay for Novel, Short Texts and Film
	Task

You are to write a literary essay within a ONE hour period in class.  This writing will be focused on a topic given to you by your teacher. You are to write your essay on a text studied in class. You will need to use quotations and examples from the text. For film you will need to discuss production techniques. For short texts you can discuss one OR two texts in your answer.


Learning Outcomes

· The student can express an idea(s) on a text with detail.

· The student is able to use a style of writing appropriate to form and purpose.

· The student is able to structure material according to the conventions of an essay – with a clear introduction, main body and conclusion.

· The student is able to use accepted writing conventions, such as spelling, grammar, punctuation, syntax and paragraphing.

Length

The piece of writing should be at least 250 words in length. Aim for one side of writing on refill paper.

Audience
The intended audience for your literary essay is your English teacher.
Conditions
	This piece of writing is to be completed within a ONE hour period in class.  Your teacher will decide if the assessment is to be open book (whereby you may use your notes and your text) or closed book.
	
	

	
	
	


Response to Texts – Sample Questions
Extended Texts: Novel, Non-Fiction, Drama

1. Describe a key relationship between two characters in the text you studied and explain why it was important.

2. Describe a major conflict in your text and explain how this conflict was resolved.

3. Sometimes a text can teach us a lesson about life. Describe an important lesson you learnt from studying your text and explain why it is important.

Short Texts: Poetry, Short Stories
1. Describe a memorable idea explored in a short text you have studied this year and explain why you found it memorable
2. Describe several effective language techniques used in a short text you have studied this year and explain why they were effective.

3. Short texts often include an element of surprise for the reader. Describe how a short text you studied effectively surprised you and explain why you think it was effective. (You may consider discussing surprising use of language, surprising events, surprising characters or surprising ideas).

Visual Texts: Film
1. Describe an important setting used in your film and explain why it is important.

2. Describe one character or person who has an important role in your film and explain what their role is.

3. What was an important idea in a film you have studied? Why was it important?
Year 9 Response to Texts Exemplar – Short Texts
Topic:  Describe a memorable idea in a short story you have studied this year and explain why you found it memorable

In the short story ‘Green Pizza’ by Norman Bilbrough a memorable idea was that of judging people on their appearances and first impressions before getting to know who they really are. This was memorable through the actions of the main character Simon who showed me that judging someone through first impressions is not always accurate, that because of this you can often be disappointed and that it is important to learn from our mistakes.

Judging someone on first impressions is what Simon the main character of this story does.  He is a teenage boy who works part-time in a Pizza Parlour.  Simon has to dress up in a penguin suit and give away slices of sprayed green pizza as part of a gimmick for St Patrick’s day. He likes a girl called Aimee even though he has never spoken to her.  He formulates many ideas on why he likes her and disregards another character Debbie who is genuinely friendly towards him “ Simon had looked away. He was saving his smiles for Aimee….. Aimee with the flaming hair and freckles sprinkled sweetly across her face”. I found this memorable because of the actions of both Simon and other people in the story.  The people at the mall  looked at the green colour and decided against tasting the pizza even though it didn’t taste too bad.  Simon decided that Aimee was special based only on what he had seen of her. 

It is important not to put looks over personality. Simon experiences first hand the disappointment of thinking that Aimee was so special. He finds that she reacts very negatively towards himself and the green pizza and ignores him. He feels let down and depressed. “Aimee looked down her nose at it - aw Gross! Who would want to eat this?” This was memorable to me because the reaction of Aimee showed me that only seeing what we want to can lead to disappointment because it is not based on reality.  

Finally I found this idea memorable because Simon finally learns something and that is that he made a mistake about Aimee. What Simon doesn’t realize at the beginning is that Aimee is cold and unfriendly because he doesn’t really know her. Simon finally realizes that it is important to get to know someone first.  Aimee has made fun of Simon but Debbie was friendly and open towards him “She smiled at him. Simon couldn’t imagine snooty Aimee managing anything remotely as good”.

I think this is important and memorable because Simon learns that what a person is like on the inside or their personality counts for a lot rather than how pretty they are. 

Judging someone on what they look like or our first impression is something we all do at some stage. This idea was memorable to me in this story because through what happens to Simon.  How he changes shows us that it is important to understand that judging someone solely on looks is not enough.  
Mark: Excellence

Year 9 Response to Texts Exemplar – Visual Texts
Topic: Describe how a film you have studied was memorable and explain what made it memorable. You must refer to film production techniques in your answer.
The film Big Fish directed by Tim Burton, was memorable through all the relationships Edward had formed on his many life journeys. It was memorable as I was taught about the struggles friendships can bring, but also the close connections that can be formed. Friendships were demonstrated through the relationship he shared with Sandra Templeton, the significance of Karl the giant, and the support from the town of Spectre. 
The many scenes that emphasised the relationship that Edward shared with Sandra Templeton were memorable in many ways. When Edward first came into contact with Sandra, he immediately fell in love. Using the technique of cinematography it appeared that time froze for a short while, as Edward was stunned at the amazing woman before his eyes. The film technique made us realise that when love strikes us for the first time it can feel like the moment is frozen and will last forever. When he had come back to reality he knew he had to do something about it. Edward says “I’m going to keep trying until you become my wife Sandra Templeton.” With perseverance he did as he said. He wanted to be with that woman for the rest of his life, and was prepared to do anything to achieve. Edward sent Sandra romantic signals to show how much he cared. He planted daffodils, filling her whole backyard making it a happy, colourful area. This is shown through mise-en-scene when we see an establishing shot which then moved to panning presenting these bright detailed flowers. This is memorable as in reality we do what we can to get the thing we love most, but stop trying after a while. But Edward went that extra mile and didn’t stop until he had what he loved. His perseverance made the relationship memorable.
Another reason why this film was so memorable is that we see the way Edward and Karl share a close connection with one another. When Edward offers to be a human sacrifice, his responsibility is to persuade the giant to stop stealing livestock. This is a significant scene as Edward doesn’t want to harm Karl, he is just teaching him that there are more important things in life. When Edward arrives at Karl’s cave, the atmosphere is eerie and bats fly around forcing us to stereotype the giant. Mise-en-scene techniques set the scene and make us think he lives in a horrible, devastating environment. This makes us think that Karl must be a menacing beast. When Karl curiously comes out to see what this ‘fool’ wants from him, cinematography and sound work well together to show how enormous he is. The earth shakes to give an effect of his height, and the booming sound of footsteps make it sound impending. Edward advises him that “he’s a big fish in a small pond.” Edward is ready to take on the world to find his hidden talents and invites Karl to conquer his fears. This is memorable as it is the beginning of a special friendship. As they explore the long road ahead of them, together  they experience exciting, life changing journeys.
The town Spectre is a memorable setting as Edward reaches a friendly neighborhood on his journey. After fighting his way through a dreaded forest, he proudly says “I explored every opportunity that presented itself.” Through hope and belief Edward had found himself in an amazing experience and he was willing to enjoy it. Close-up shots are used to demonstrate the relaxed, enjoyable atmosphere. Smiling faces of these happy citizens made Spectre tempting to live in and a memorable setting. In life when we share a close connection with someone, we never want to leave them for anything. This is the same situation Edward faced, only he knew there were bigger things in life that he must experience. He still kept the townspeople in his heart as he left the heart-warming, colourful village for his ambitions. 
This film was memorable as I was shown the support of tight bonds and relationships that Edward shared with his many companions. Whether it was with his wife or giant friend they all helped him achieve something in his life. I suppose if you want the greatest things in life, you’ll have to “be like a fish and never get caught.”


Jessie Fromont
Grade: Excellence
Response to Texts Marking Schedule

	
	
	

	Created from: the New Zealand Curriculum English Achievement Objectives, the New Zealand Curriculum Exemplars Criteria, AsTTle Writing Criteria

Achievement Objectives: Creating Meaning – Purposes and Audiences, Ideas, Language Features, Structure

Level 4 Achieve

Level 5 Merit

Level 6 Excellence

Audience and purpose

My Response!

Shows some understanding of how texts are constructed for a range of purposes.

Conveys and sustains personal response where appropriate.

Understands how texts are shaped for different purposes and audiences.

Conveys and sustains a personal response where appropriate.

Shows a sophisticated understanding of how texts are shaped for different purposes and audiences.

Conveys and sustains personal response where appropriate.

Ideas

I used evidence/quotes

from the text.

Names and understands main ideas, features of a literary text and the links between them.

Selects, develops and communicates ideas with evidence from the text.

Names and understands more complex ideas, the features of a literary text and the links between them.

Selects, develops and communicates ideas, with relevant evidence from the text.

Understands and explains comprehensive ideas, the features of a literary text and the connections between them.

Selects, develops and communicates ideas, with relevant evidence from the text and other sources.

Language Features

I used appropriate 

language (not too

informal).

Names a range of oral, written and visual features and can describe some of their effects.

Uses a range of suitable vocabulary to communicate meaning.

Names a range of oral, written and visual features and understands their effects.

Uses suitable vocabulary to communicate precise meaning.

Names a range of oral, written and visual features and understands their effects.

Understands that authors have different styles.

Uses sophisticated vocabulary to communicate precise meaning. 

Structure

My essay had an 

Introduction, at least

3 main paragraphs

and a conclusion.

Understands that the order and organisation of vocabulary, sentences, paragraphs and images contribute to and affect meaning.

Organises and sequences ideas using the conventions of a literary essay.

Names and understands the features of a range of text types and considers how they affect meaning.

Organises and develops ideas using the conventions of a literary essay.

Names and understands the features and conventions of a range of text types and considers how they affect meaning.

Organises and develops ideas using the conventions of a literary essay.


	
	


YEAR 9 SPEECHES

COMMON ASSESSMENT TASK 
	Task

You are to prepare and deliver an oral presentation on one occasion during the year on a designated topic.  You will be required to research, structure and deliver your oral presentation using a range of language and delivery techniques, in accordance with the audience and purpose.


Learning Outcomes

· The student is able to communicate ideas on a topic, using appropriate vocabulary and formality for the audience.

· The student will be able to perform a structured speech using the conventions of oratory, for example, by linking ideas with supporting details and examples.

· The student will be able to speak audibly to the audience, using some body language and eye contract to develop rapport.

· The student will be able to perform their speech without reading off cue cards.

Key Competencies from NZC:

Thinking

Using language, symbols and texts

Managing Self

Length

Your speech must be at least three minutes in length.

Audience

You are looking to inform or persuade, depending on the topic, a group of teenagers (13 - 16 years).

Conditions

You will begin drafting your speech in class, however, after the teacher sights and initials your draft, you will be allowed to develop it and practice it at home.

My Topic is:
Year 9 Speech Exemplar






Should I tell you my secret now?  …I see dead



people.




Haley Joel Osment and Bruce Willis were paid 




millions of dollars to convince us that they saw




dead people.  Since the beginning of Hollywood, 




great actors have worked hard to make us believe 




that their stories reflect reality - they terrified us,




made us laugh and made us cry.  Their influence




has had a great impact on society.




Movies confirm or validate life for example, on




the sixties Black Americans were portrayed only




in servile roles.  So in the movies it was 'Yes ma'm',




'No ma'm' and 'sorry ma'm'.  Not only did it reflect




Society's values at the time….it exaggerated them. 




 This racism has only been recently overcome in 




movies like Black American stars like Morgan




Freeman.




Science Fiction movies and musicals are two genres 




that are not real.  It's not every day that we burst into




 song every second sentence,  "The hills are alive to 




the sound of music,….".  Nor do we have aliens 




landing in our backyard on a regular basis.  Some 




people's lives are exactly like the movies.  For 




example, membership in the American Mafia 




increased dramatically when the "Godfather" movies




were released.  Later when police raided the Mafia 




leaders' houses almost every home had a set of 




"Godfather" videos in it.




My life is nothing like the movies.  In the movies 




characters do amazing things with very little effort.




Men shave without cutting themselves, their cars




always start first time and when Mel Gibson takes




 off his shoes no one blocks their nose or complains




about the smell.  Actors lift huge suitcases with




the greatest of ease and in times of emergency men




pick up women and carry them to safety.  Imagine




me trying to carry Sarah Michelle Gellar and look 




good too.





I wish my life was like the movies.  Then I would be




'King of the world', but 'my life is like a box of 




chocolates you never know what you're going to get',




'so play it again Sam', 'Yeah Babe', 'cause here's lookin'




at you kid', 'so go ahead, make my day', 'cause I'll be back'.




Life is nothing like the moves, 'frankly my dear I don't give




a damn'.

YEAR 9 SPEECH MARK SCHEDULE


[image: image21.emf]       

Formal Speeches Assessment Criteria   Year 9 & 10  

     Level 4   Achieve    Level 5    Merit    Level 6   Excellence  

Content    Audience   And   Purpose  Show s some  understanding of  purpose of speech.  Beginning to show  consideration of  audience in choice of  material.   Shows  a  good  understanding of  purpose  and audience  awareness through  choice of material.  Shows an excellent  understanding of  purpose. Material is  highly suitable for  target audience.  

  Ideas  Able to select, develop  and communicate  ideas which are  supported by s ome  relevant examples.  Able to select, develop  and communicate  connected ideas which  are clearly supported by  relevant examples.  Able to select, develop  and communicate  comprehensive ideas  which are clearly  supported throughout.  

  Language   Features  Uses a   range of  appropriate vocabulary  and some language  techniques for effect  and to sustain interest.  Uses a good range of  appropriate vocabulary  and selects language  techniques effectively  to sustain interest.  Uses a wide range of  highly appropriate  vocabular y and selects  language techniques  carefully to manipulate  response.  

  Structure  Achieves some  coherence and  wholeness with  evidence of an  introduction, middle  and ending.  Demonstrates sound  coherence and  wholeness with an  effective introduction,  clear lin ks and effective  summary.  Demonstrates excellent  coherence and  wholeness with an  impressive  introduction, arresting  links and memorable  summary.  

Delivery    Vocal   Skills  Shows some  understanding of vocal  strategies. Generally  clear and audible.  Shows good  u nderstanding of vocal  strategies. Clear,  competent enunciation,  some varied use of  volume, intonation and  voice for effect.  Shows excellent  understanding of vocal  strategies. Speech is  clear, well enunciated,  with effective variation  of volume and  intonati on.  

  Visual Impact  Shows some  awareness of how to  create visual impact.  Able to stand with  reasonable confidence,  attempts to make some  eye contact and use of  cue cards is evident.  Shows good awareness  of how to create visual  impact. Demonstrates  good po sture,  unobtrusive use of cue  cards and makes  audience contact.  Demonstrates excellent  body language, posture,  confidence, discrete  management of cue  cards, highly effective  use of facial expression  and gesture to connect  with the audience.  


YEAR 9 DRAMATIC PRESENTATION

COMMON ASSESSMENT TASK
	Task:

You will produce a dramatic presentation as part of a group in front of the class.  This will require you to work on an extract from a Shakespearean script, taking on one of the roles and working co-operatively with other group members.  You will be assessed for your individual performance and interpretation of your character as well as for your ability to contribute ideas to the group performance.

On the day of the performance, you will hand in your individual record sheet in which you evaluate your role and your contribution to the group.




Learning Outcomes:
· Students are able to perform roles showing their interpretation of character and an understanding of basic drama techniques.

· Students can identify and discuss the techniques used and their intended effect.

· Students are able to work co-operatively in a group to perform an extract from a script.


Key Competencies from NZC:

Participating and Contributing

Relating to Others
Using Language, Symbols and Texts
Managing Self

Audience

The target audience is teenagers aged 13 - 15 years old.

Conditions/Instructions

· Extracts will be pre-approved or allocated by your teacher and a date given for the performance.  Roles will be assigned.

· Do a first reading and discussion of the extract or scene to ensure all group members understand it.

· Discuss the meaning, ideas and character traits shown in the extract.

· Begin planning your setting, costumers and props.  As a group, divide up the time, place and style for your scene.

· Discuss ideas for blocking the scene, and then write them in pencil on your copy of the script.

· Do your own evaluation of your character and fill in details on the individual record sheet as you progress.

· Learn your lines and rehearse the scene with your group, ready to perform on the due date.


Remember the 3 C's: Co-operation, Commitment and Courtesy.  Have fun!

Useful Tips

Staging

You will need to make a detailed study of your extract as a production exercise to help you interpret your characters, then to block appropriate movements.  This should be done in pencil on your copy of the text so that you can make margin notes on movements, exits and entrances, tone, words that need to be emphasised and any other clues to help plan and present your interpretation to the audience.  Once you have done this, you could use a sketch of the stage area available to you to plan the use of space based on your production notes.  Mark the positions of any objects or furniture used.  The examples below give you a basic idea of what can be done.

Stage Area

Since Shakespeare used a thrust or apron stage, the model below shows a sketch of a similar type of stage.  This also suits most classroom or drama room spaces which are easily adaptable to this type of stage area.  You can plan an interesting mix of exits and entrances by using the area beyond the stage also.
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Stage Positions

This sample diagram for a thrust stage or open space shows the variety of possible exits and entrances as well as stage positions.  This can be used in your blocking notes by referring to the labels on the diagram.  Positions are labelled according to the actors' positions, not the audience's viewing position, so right and left refer to actors taking a position facing the audience.  E refers to an entrance or exit point.

Blocking Notes

Here is an extract from the opening of the scene from The Winter's Tale.  In the margins are shown some 'handwritten' notes used in preparation of the piece.

BLOCKING NOTES EXEMPLAR


The Winter's Tale

Act 2, Scene 3

	
	A room in Leontes' palace

Enter Leontes, Antigonus and Lords

                D.L/E7 to centre
	TENT/COLOURFUL/FLOOR CUSHIONS

	LEONTES
	Nor night, nor day, no rest: it is but weakness

to bear the matter thus; mere weakness.  If the cause were not in being, part o'th' cause,
	  angry, frustrated

	Loud
	She th'adultress: for the harlot king˚

Is quite beyond mine arm, out of the blank

And level of my brain: plot-proof: but she

I can hook to me: Fie, fie! No thought of him -

The very thought of my revenges that way

Recoil upon me: in himself too mighty,

And in his parties, his alliance; let him be,

Until a time may serve.  For present vengeance,

Take it on her.  Camillo and Polixenes

Laugh at me; make their pastime at my sorrow:

They should not laugh if I could reach them, nor

Shall she, within my power.
	Polixenes, presumed to be an adulterer

reaches arm out, hits his head

pacing up and down; hitting fist on hand

	
	U.L. - E2                                                moves D.L. to brood

	assertive
	Enter Paulina, with baby Perdita in her arms
	meets her halfway; uses body as barricade

	FIRST LORD
	
You must not enter.
	

	PAULINA
	Nay, rather, good my lords, be second to me:
	

	calm, but bold
	Fear you his tyrannous passion more, alas,

Than the queen's life? A gracious innocent soul,

More free than he is jealous.
	arrives U.L. to see what is happening, pushes First Lord aside

	ANTIGONUS
	That's enough.        commanding
	

	SECOND LORD
	Madam; he hath not slept to-night, commanded none

should come at him.                               holds up his hand; less certain in tone, also                

                                                 barricades to prevent her going to Leontes



	PAULINA

very loud and demanding
	Not so hot, good sir,            annoyed, speaking louder
I come to bring him sleep.  "Tis such as you,

That creep like shadows by him, and do sigh                emphasise this
At each his needless heavings˚, such as you                                              ˚deep groans

Nourish the cause of his awaking.  I

Do come with words as medicinal as true;

Honest, as either; to purge˚ him of that humour˚,                     ˚cleanse   ˚mood - an imbalance of

That presses him from sleep.                                                       body fluid (such as blood or phlegm)

                                                                                                     was believed to affect moods.

	LEONTES
	What noise there, ho?              turns towards noise

	
	

	rushes over to him, pushing past Lords
	

	PAULINA
	No noise, my lord, but needful conference, 

About some gossips for your highness.

	LEONTES
	How!

	enraged
	Away with that audacious lady.  Antigonus,                            points at Lords and Antigonus

	
	I charged thee that she should not come about me,

I knew she would

	ANTIGONUS
	I told her so, my lord,                   follows her; breathless submissive
On your displeasure's peril, and on mine, 

She should not visit you.

	LEONTES
	What!  Canst not rule her?       sneering

	PAULINA
	From all dishonesty he can: in this -

Unless he take the course that you have done,

	assertive
	Commit me for committing honour - trust it,

	
	He shall not rule me.                        emphasise

	ANTIGONUS
	La you now! You hear!

	
	When she will take the rein I let her run,      smugly

	
	But she'll not stumble.

	PAULINA
	Good my liege, I come;      ignores Antigonus

	quieter, calm

and pleading
	And I beseech you hear me, who professes

Myself your loyal servant, your physician,

Your most obedient counsellor; yet that dares

Less appear so, in comforting your evils,

	more assertive now
	Than such as most seem yours:  I say, I come

From your good queen.

	LEONTES
	Good queen!                    sarcastic

	PAULINA
	Good queen, my lord, good queen, I say good queen,

	emphasise - said respectfully
	And would by combat make her good, so were I 

A man, the worst about you.

	LEONTES
	Force her hence.       commands the lords; points at her

	PAULINA
	Let him that makes but trifles˚  of his eyes                turns on them, then back to Leontes

	
	First hand me; on mine own accord, I'll off, 

But first I'll do my errand.  The good queen,

For she is good, hath brought you forth a daughter -

Here 'tis: commends it to your blessing.                           holds out baby to him; he turns away
She lays the child before him.


                                                        gently, on the floor cushions


	Dramatic presentation: individual record sheet

Name:………………………………………………………………….

Performance extract:…………………………………………………..

Character:……………………………………………………………..

I have selected techniques from each of the following categories for my performance to show my 

character's personality, feelings and attitudes in the extract:

Voice techniques: pitch, pace, pause, tone, volume, projection

Body techniques: posture, gesture, body awareness, facial expression

Movement techniques: timing, direction, energy, use of props

Space techniques: use of levels, use of stage space, use of set or furniture

1. One technique I used with my voice was ………………………………………………………………………………………I did this when ………………………………………………………………………………………

      I did this when……………………………………………………………………………………………………….

     because ………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………..

2. Facial expressions I used for my character were ………………………………………………………………………………………

      I did this when ………………………………………… ……………………………………………………………….

because ……………………………………………………………………………………………………………

………………………………………………………………………………………………………………………

3. One movement I used was …………………………………………………………………………………………

I did this when ……………………………………………………………………………………………………..

because ……………………………………………………………………………………………………………..

      …………………………………………………………………………………………………………………………..

4. We used the space on the stage to ………………………………………………………………………………………

We did this when ……………………………………………………………………………………………………

because ..…………………………………………………………………………………….………………………

……………………………………………………………….…………………………………………………………………………………….

5. The costume I wore was 

………………………………………………………………………………………………………………………………………………………………………………

This was because my character …………………………………………………………………………………............................................................................................................................................

Props I used for my part were ………………............................................................................................................

because …………………………………………………………………………………….………………………

………………………………………………………………………………………………………………………………………………………

6. I contributed to my group by ………………………………………………………………………………………

      ……………………………………………………………………………………………………………………………………………………………………………………………………


YEAR 9 CREATIVE WRITING

COMMON ASSESSMENT TASK 
	Task

To write a piece of prose as if you were one of the characters in the novel, short story, film or drama you have studied this year.  You must write your creative prose in the style of a diary or narrative piece. Remember you must write with regard to the particular setting or situation.  During the year you will develop a range of creative pieces, near the deadline you should select and prepare to publishing standard ONE piece for handing in on the final teacher-guided due date.


Learning Outcomes

· The student can express idea(s) of character/setting/situation with detail.

· The student is able to use a style of writing appropriate to form and purpose.

· The student is able to organise material according to form and purpose.

· The student is able to use accepted writing conventions, such as spelling, grammar, punctuation, syntax and paragraphing.

· (Syntax is sentence construction)

Key Competencies from NZC:

Using Language, Symbols and Texts

Thinking

Managing Self

Length

Your final piece for assessment must be at least 200 words in length.

Audience

You are writing the diary or letter as if for another character in the story.

Conditions

During the year you will draft and develop a range of creative writing tasks in your 1B5 English drafting book.  You will hand in ONE final piece of work, developed to a publishing standard, on a teacher directed due date.  You need to hand in your 1B5 drafting book to show how your final piece of work developed.

Year 9 Creative Writing - Exemplar 1

I'm Billie Anderson, so I cannot cry.  I hate myself for thinking this way, but I just can't help it….Yes, I'm Billie Anderson, so I have to be brave.  From the moment I was born, I made friends with loneliness and despair.  If it wasn't for all the challenges God posted me, if it wasn't for all the sad things God gave me, I wouldn't be standing here, known as that rude and tough Billie Anderson, who is considered to be too tough to drop a tear.

I tried to cry, though, I really did.  But all that came out were some giggles and laughter, which were mixed with the bitterness of my feelings.  I've tried to be like a normal girl who enjoys her life with parties and clothes.  But I'm Billie Anderson; I have my own life to live.  Don't cry for Billie, please.  Don't feel sorry for me…. Just like the joker in a pack of playing cards, I belong to n group.  I do not desire to be the ace of hearts, I do not dream of being the queen of spades, for I am Billie Anderson.  Loneliness makes me special.

I did not cry when I heard about my father's death.  I knew this was going to happen one day, for all things who live are mortal.  Don't cry for Billie; don't cry for anyone.

Dad told me a story a long time ago, about how people have a secret room in their heart.  It is the place where they go to when they feel down, it is the place where they can find someone I can trust, someone who can open the bulky door of my secret world.

I'm twelve.  I'm young.  I still have a lot of things to do.  Being alive is like being in a play.  Being alive is just a game.  Therefore I must play on.

Creative response - writing in role.  Originating from the short story "Don't cry for Billie", by Beverly Dunlop.

Year 9 Creative Writing - Exemplar 2

It's ben' two nights alone an' he's gone an' kill'd Curley's wife.  Ain't no doubt about it.  Why'd he hafta be such a dumb bastard?

Lennie done this.  Lennie done that.  An killin' those mice.  Jes' wanna pet it, be says.  Jes' wanna touch it.

Damn hell.  Curley's han' jes' itchin' ta can Lennie, an Lennie don' know he is.  They jes' gonna kill' im.  If they don' get him, he's gonna kill alla them instead, cos he's scairt.  An then we're gonna get chased by lynchin' parties outta the whole o' Soledad.  An Lennie jus wun't understan', an' he gonna go look for more mice an' goddamn girlskirts.  Jes wanna pt it, Jesus he's such a crazy bastard.  An we can't run no more.  Las' time we run away from Weed, we ain't done nothin' wrong.  But now, he finally killed someone instead of something.  Heck, an it's a tart too, a goddamn pretty lady.  No hope for Lennie, he jes' gonna die.  Jes' like that dog o' Candy's, shot dang in the back o' the head, an' why, he'd never know what hit him.

Creative response - writing in role.  Originating from the novel Of Mice and Men
YEAR 9 CREATIVE WRITING MARK SCHEDULE
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 Level 4 Achieve  Level 5 Merit  Level 6   Excellence  

Audience and  purpose  Maintains a sense of  personal voice  throughout.    Conveys thoughts,  feelings and  responses with some  perception.  Engages audience  with sustained  personal voic e  throughout.   Confidently conveys  personal thoughts,  feelings and  responses.  Conveys a developed  understanding of  personal voice  throughout.  

Ideas  Forms, explores and  expresses ideas  clearly.   Thoughtfully selects  details to support  ideas.  Develops and  com municates  increasingly  comprehensive ideas.  Develops ideas by  adding relevant  details or making  links.  Develops and  communicates  connected  comprehensive ideas.   Adds details to ideas  or makes links to  other ideas and  details.  

Language Features  Uses a range   of text  conventions,  including  grammatical and  spelling conventions  appropriately,  effectively and with  increasing accuracy.  Uses a wide range of  text conventions,  including  grammatical and  spelling conventions  appropriately,  effectively and with  increasi ng accuracy.    Uses a wide range of  text conventions,  including  grammatical and  spelling conventions  appropriately,  effectively and with  accuracy.  

Structure  Organises and  sequences ideas in  paragraphs for a  particular effect and  makes links between  paragra phs.   Organises and  develops ideas for a  particular purpose or  effect.    Achieves a sense of  coherence or whole.  Organises and  develops ideas for a  particular purpose or  effect using a range  of appropriate,  effective structures.   Achieves a sense of  coherenc e of  wholeness.  

 


	Comment:



YEAR 9 LANGUAGE BASICS

	Acrostic
	Fable/myth/legend

	Act
	Figurative language

	Alliteration
	Glossary

	Antonym
	Haiku

	Apostrophe/contractions
	Homonym

	Autobiography/biography
	Homophone

	Ballad
	Limerick

	Bibliography
	Metaphor

	Blurb
	Narrative Structure/Plot Summary

	Character
	Onomatopoeia

	Chorus
	Paragraphing

	Comedy/tragedy
	Parts of Speech; noun, adjective, adverb, verb, article, conjunction, preposition, definite articles, indefinite articles.



	Diary
	Personification

	End-rhyme
	Rhythm

	Epic
	Setting

	
	Simile

	
	Simple sentence/compound sentence

	
	Synonym

	
	Text (types)

	
	Theme


YEAR 9 LANGUAGE DEFINITIONS
Acrostic:  A poem or puzzle in which the first, middle or last letters of each line or a combination of any two or all three of these, when taken in order, spell a word or sentence.

Act:  The main divisions of a play which are similar to chapters in a book.

Adjective:  A word used to describe a noun.

Adverb:  A word that describes the verb.

Alliteration:  The repetition of the same consonant sound at the beginning of a number of consecutive or neighbouring words for effect e.g. Big Bertha brought the bacon.

Antonym:  A word opposite in meaning to another e.g. light - heavy.

Apostrophe:  A grammatical sign to show possession or a contraction e.g. Mary's dress, don’t do that.
Article:  There are two kinds of articles:

a)  the indefinite article - a and an

b)  the definite article - the

Autobiography:  Writing about your own life.

Biography:  A written account of someone's life by another person.

Blurb:  A publisher's description of the book, usually found on the back cover.

Character:  The name for a person in text.

Chorus:  A group of people in the play who comment on the play's actions or themes.

Comedy:  Drama dealing with familiar events and the behaviour of ordinary people in an amusing and exaggerated way e.g. A Midsummer Night's Dream.

Compound Sentence:  A compound sentence consists of two simple sentences or independent clauses joined by a conjunction.

e.g. Judith is the manager and Keith is the assistant manager.

Conjunction: A word used to join two phrases e.g. and, but ,or
Contraction: Shortening two words into one by using an apostrophe e.g. do not - don't.

Diary:  A written record of daily events.

End-rhyme.  Rhyme which comes at the end of a line of verse e.g. Drink deep, or taste no the Piernian spring.

Epic:  A long narrative poem.

Figurative language:  Language used, including similes and metaphors, which is based on images or pictures built through words.  Clouds could be described as fluffy white cotton balls.

Glossary:  A list of important words arranged alphabetically at the back of the text.

Haiku:  A Japanese poem traditionally made up of three lines of five, seven and five syllables respectively e.g. 

The falling flower

I saw drift back to the branch

Was a butterfly.

Homonym:  Words that are pronounced the same but have different meanings and are derived differently

e.g. ‘seal’ -  the animal, and ‘seal’ a lid or stamp which kept messages closed in olden times.

Homophone:  Words having the same sound but which are written differently

e.g. key - quay

       pane - pain

Legend:  A traditional popular tale with a basis of fact but which includes imaginative material e.g. the Legends of Maui.

Limerick:  Nonsense verse.

Metaphor:  A direct comparison between two things e.g. The soldier was a fierce lion.

Myth:  A traditional story offering an explanation of religious or supernatural phenomena such as gods or a hero etc.

Narrative Structure:  How the story is told.  This can be in the first person narrative or third person narrative.

Noun:  A noun is the name of some person, object or idea.

Onomatopoeia:  The formation of words from sounds which seem to suggest and reinforce the meaning e.g. twitter, buzzing.

Paragraphing:  The arrangement of a group of sentences on the same idea, usually beginning with a topic sentence.

Plot Summary:  A short outline which includes all the main ideas of the text.

Personification:  To give non-living and non-human things human qualities e.g. The palm tree waved its hand quickly.

Preposition:  A preposition shows the relation between a noun or pronoun and another word or words e.g. The girl on the bike.

Rhythm:  The beat of the poem.  The pace and tempo at which a passage moves through the arrangement of stressed and unstressed syllables.

Simile:  A comparison using like or as e.g. as white as a ghost.

Simple sentence:  A simple sentence contains only one subject and verb or predicate (It is an independent clause).  e.g. Judith is our manager.

Synonym:  Words of similar meaning e.g. kind, nice.

Text types:  The different types of texts studied like short stories, novels, poetry.

Theme:  The main message of the text expressed through the characters and plot.

Tragedy:  A serious play where the main characters go through a series of misfortunes leading to a final catastrophe or death e.g. Romeo and Juliet.

Verb:  An action or process word.

DRAMA TERMS

You need an understanding of the following terms associated with drama:
Act


a section of a play divided into scenes

Aside
lines spoken quietly by a character that no other character can hear

Blocking
the placement and movement of actors in a dramatic presentation

Character
a role as portrayed by an actor or actress
Chorus
a group of characters used as commentators and events in a play
Comedy

a drama with a happy ending

Dialogue

the lines spoken by the characters
Drama


literature written to be performed
Dramatic climax
the high point in the action
Dramatic irony
when the audience has knowledge that characters on stage are ignorant of 

Dramatic monologue a dramatic piece for a single performer
Epilogue

a short concluding passage or speech at the end of a play
Falling action
the tension falls away – the action moves towards the play’s conclusion
Improvisation
any unscripted work in drama
Melodrama

a play of extravagant action and emotion
Playwright

a person who writes plays
Prologue

an introduction to a play
Props
short for ‘properties’ – the pictures, furnishings etc. that provide the stage’s background
Rising Action

the tension is rising towards a dramatic climax
Role


a part, or character, that an actor creates in a performance
Scene


complete action between more than once actor (and audience)
Set


the physical properties used on the stage

Soliloquy
a speech delivered by a character alone on stage which reveals their innermost thoughts, motives

Stage directions
information given by the playwright (often in italics)

about the play’s setting, character movements, expressions, voice, use of music, lighting, costuming. You MUST be able to quote these in an essay on a play you have studied. 

Tragedy
a type of drama – as opposed to comedy – in which serious and important actions turn out disastrously for the protagonist (main character)
[image: image24.wmf]

Year 9 Reading Logs

Task:  During the year in English you will be required to complete at least FOUR Reading Logs.  Your teacher will give you guidance on appropriate reading material and deadlines for when you need to submit each Log.  At least ONE of your logs should be on an extended text (novel/non-fiction/autobiography) and ONE on short texts (poetry/short stories). Here are some options:

· novel

· non-fiction book

· at least TWO short stories

· at least TWO poems

· Print media: either a newspaper OR a magazine

What should I write?

In each Reading Log you need to respond to the material you have read. You should write your responses, giving your opinion on the following aspects of each text. Use these starters:

· I enjoyed this text because…

· The character that really interested me was …

· From reading this text I have learnt…

· An idea that I think was important in this text was …

Your opinion must be supported by at least two relevant quotes from the text – a plot summary is not suitable (nor necessary). Keep a record of the texts and authors below.

Length:  Aim for 150 - 200 words in each Reading Log.

	Reading Log
	Date
	Title
	Author
	Genre

	Novel
	
	
	
	

	Non-Fiction
	
	
	
	

	Short Stories
	
	
	
	

	Poetry
	
	
	
	

	Print Media
	
	
	
	


Year 9 Reading Log Exemplar
Short Story 1 – Survivor

This short story is about a teenage foster girl whose mum died and she had to live with her cousins’ family. But they have totally different hobbies and personalities to her, making life very different from what she was used to. She felt all alone: “Only I didn’t feel like I was part of them”.

I felt sad when her classmate Bree and the girl called Jodi didn’t make friends with her: “You’re boring” said Bree.

Jodi often took adventures on her own. I’m glad she had something she liked to do and enjoyed herself: “Sweet, I’d had an adventure”.

I was disappointed when the little kitten Jodi found didn’t survive. She had called it Survivor. “I’ll call you Survivor, same as the show I’ve seen on TV.”

I’m sad Jodi lost her mother and her family. I liked the way the story ended. Jodi and her foster family had worked things out and she got her special place, the old bungalow, for her bedroom. Although she didn’t think they were her family, but they respect and understand each other: not my family but they’re the next best thing.”

Short Story 2 – Taking Care of Flint

This is a fantasy short story about the narrator’s neighbour named Flint. He is small and skinny. His house is very different from others and not exactly cheerful: “It looks as though it’s been through a washing machine.” It’s hardly surprising after Flint’s sister’s death that he became quieter and has to face the school bullies.

I feel sad that Flint’s sister died but at least he had one friend – the narrator. Life became more difficult for him: “Flint became even quieter.”

I was angry the school bullies was mean to Flint. The teachers never got to know what was going on: “They made his life a misery.”

But things changed after Flint’s drawing of his sister was used to set fire to the art room to punish the bullies. I felt excited after that because they finally got what they deserved. It was a happy ending: “Flint would be OK, always.”

Teacher’s Comment: This is a very good reading log with strong personal response.
Spoken in a whisper





Pause used after 'laugh' and 'cry' to emphasise emotion





Fake American accent, drawl used for humour





Burst into song with wide flinging arms for drama and humour





I hold my nose to exaggerate people's response to my smelly shoes





Pretend to scoop person up with stagger to show personal lack of muscle





Deep American drawl 'Rex' voice to
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		Formal Speeches Assessment Criteria


Year 9 & 10



		

		Level 4


Achieve

		Level 5 


Merit

		Level 6


Excellence



		Content

		Audience


And


Purpose

		Shows some understanding of purpose of speech. Beginning to show consideration of audience in choice of material. 

		Shows a good understanding of purpose and audience awareness through choice of material.

		Shows an excellent understanding of purpose. Material is highly suitable for target audience.



		

		Ideas

		Able to select, develop and communicate ideas which are supported by some relevant examples.

		Able to select, develop and communicate connected ideas which are clearly supported by relevant examples.

		Able to select, develop and communicate comprehensive ideas which are clearly supported throughout.



		

		Language


Features

		Uses a range of appropriate vocabulary and some language techniques for effect and to sustain interest.

		Uses a good range of appropriate vocabulary and selects language techniques effectively to sustain interest.

		Uses a wide range of highly appropriate vocabulary and selects language techniques carefully to manipulate response.



		

		Structure

		Achieves some coherence and wholeness with evidence of an introduction, middle and ending.

		Demonstrates sound coherence and wholeness with an effective introduction, clear links and effective summary.

		Demonstrates excellent coherence and wholeness with an impressive introduction, arresting links and memorable summary.



		Delivery

		Vocal


Skills

		Shows some understanding of vocal strategies. Generally clear and audible.

		Shows good understanding of vocal strategies. Clear, competent enunciation, some varied use of volume, intonation and voice for effect.

		Shows excellent understanding of vocal strategies. Speech is clear, well enunciated, with effective variation of volume and intonation.



		

		Visual Impact

		Shows some awareness of how to create visual impact. Able to stand with reasonable confidence, attempts to make some eye contact and use of cue cards is evident.

		Shows good awareness of how to create visual impact. Demonstrates good posture, unobtrusive use of cue cards and makes audience contact.

		Demonstrates excellent body language, posture, confidence, discrete management of cue cards, highly effective use of facial expression and gesture to connect with the audience.
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Creative Writing Criteria

Year 9


Created from: the New Zealand Curriculum English Achievement Objectives, the New Zealand Curriculum Exemplars Criteria, AsTTle Writing Criteria


Achievement Objectives: Creating Meaning – Purposes and Audiences, Ideas, Language Features, Structure


		

		Level 4 Achieve

		Level 5 Merit

		Level 6 Excellence



		Audience and purpose

		Maintains a sense of personal voice throughout. 


Conveys thoughts, feelings and responses with some perception.

		Engages audience with sustained personal voice throughout.

Confidently conveys personal thoughts, feelings and responses.

		Conveys a developed understanding of personal voice throughout.



		Ideas

		Forms, explores and expresses ideas clearly.


Thoughtfully selects details to support ideas.

		Develops and communicates increasingly comprehensive ideas. Develops ideas by adding relevant details or making links.

		Develops and communicates connected comprehensive ideas.

Adds details to ideas or makes links to other ideas and details.



		Language Features

		Uses a range of text conventions, including grammatical and spelling conventions appropriately, effectively and with increasing accuracy.

		Uses a wide range of text conventions, including grammatical and spelling conventions appropriately, effectively and with increasing accuracy.




		Uses a wide range of text conventions, including grammatical and spelling conventions appropriately, effectively and with accuracy.



		Structure

		Organises and sequences ideas in paragraphs for a particular effect and makes links between paragraphs. 

		Organises and develops ideas for a particular purpose or effect. 

Achieves a sense of coherence or whole.

		Organises and develops ideas for a particular purpose or effect using a range of appropriate, effective structures.

Achieves a sense of coherence of wholeness.






