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Sancta Maria College

Year 10
2011
SANCTA MARIA COLLEGE

        Year 10
2011 English Course Outline
The duration of each topic is a guide only.
Student Name:

	Week
	Date
	Title
	Key Skills/Tasks
	Assessments

	
	Term 1
	RELATIONSHIPS’ THEME
	
	

	1
	1 - 4 Feb
	Film
	Close reading of visual text
Essay writing

Oral language

Reading log

Spelling


	PAT Testing

	2
	7 - 11 Feb
	Testing Week
	
	Spelling Test

	3
	14 - 18  Feb
	
	
	

	4
	21 - 25 Feb
	
	
	

	5
	28 - 4 Feb/March
	
	
	

	6
	7 - 11 March
	
	
	

	7
	14 - 18 March
	
	
	

	8
	21 - 25 March
	
	
	CAT: Literary Essay (Film)

	9
	28 - 1 Mar./Apr.
	Speeches
	
	

	10
	4 – 8 April
	
	
	

	11
	11 - 15 April
	
	
	

	
	Term 2
	‘ARE WE BEING MANIPULATED? THEME
	
	

	1
	2 - 6 May
	
	Formal speech
Formal writing

Close reading of short texts
Essay writing

Close reading of extended text

Reading log

Spelling
	CAT: Speech

	2
	9 - 13 May
	Formal Writing
	
	

	3
	16 – 20 May
	
	
	

	4
	23 – 27 May
	
	
	

	5
	30 May – 3 June
	
	
	CAT: Formal Writing

	6
	6-10 June
	Short Texts
	
	

	7
	13 – 17 June
	
	
	

	8
	20 – 24 June
	
	
	CAT: Literary Essay (Short Texts – Short Stories)

	9
	27 June – 1 July
	Novel
	
	

	10
	4 – 8 July
	
	
	

	11
	11- 15 July
	
	
	

	
	Term 3
	‘CULTURAL IDENTITY THEME
	
	

	1
	1 – 5 August
	
	Close reading of visual text
Essay writing
Creative writing

Reading log

Spelling
	

	2
	8 – 12 Aug
	
	
	

	3
	15 – 19 Aug
	
	
	CAT: Literary Essay (Novel)

	4
	22 – 26 Aug
	Creative Writing
	
	

	5
	29 Aug – 2 Sept
	
	
	

	6
	5 - 9 Sept
	
	
	

	7
	12-16 Sept
	
	
	CAT: Creative Writing

	8
	19 – 23 Sept
	YEAR 10 CAMP
	
	

	9
	26 – 30 Sept
	Year 10 Language Unit
	
	

	10
	3 - 7 October
	
	
	

	
	Term 4
	‘ALL THE WORD’S A STAGE THEME
	
	

	1
	25 – 29 Oct
	
	Essay writing
Reading skills
Reading log

Spelling
	

	2
	31 Oct  – 4 Nov
	Examination revision
	
	

	3
	7 – 11 Nov
	MIDDLE SCHOOL EXAMS
	
	

	4
	14-18 Nov
	Shakespearean Text(s)
	
	AsTTle Reading Test

	5
	21-25 Nov
	
	
	

	6
	28 Nov-2 Dec
	
	
	

	7
	5-9 Dec
	Final Day
	
	


YEAR 10 COURSE OUTLINE 
1.
This year you will study a selection of text-based units, with at least one being by a New Zealand author or director.


* Short Texts:

Short stories

Poetry

Students will learn about narrative style, themes, setting, language features and usage, structure, symbolism, character, links between texts, personal response and essay skills.


* Extended Texts:
Novel





Non-fiction





Drama (including Shakespeare)





Students will learn about narrative style, characters, setting, themes, 





symbolism, staging and production features, historical and social  





and political context, personal response and essay skills.


* Visual Text:

Film 

Students will learn about visual and verbal production features, genre, storyboarding, close analysis of important scenes, character, themes,

personal response and essay skills. 

2. You will also spend time on the following practical units:
Speeches

Research for speech and formal writing
Static image for Shakespeare text
3. Language work will be covered via the units above, a language unit in term 3 and the following:

Essay structure

Poetic writing 
The language of advertising – static images
Building on Achievement in Year 10 English Workbook

Parts of speech and sentence types
WIDE READING

Wide Reading - Encouraging the reading of New Zealand authors and a range of different text types. e.g.short story, non-fiction, novel, poetry, print media (newspapers or magazine). Students will complete FOUR  Reading Log responses - one each term.

YEAR 10 ASSESSMENT 2011
Along with class assignments, all Year 10 students will complete SEVEN Common Assessment Tasks (C.A.Ts).  These are:

1
Novel Essay
2
Speech




3
Formal Writing


4
Short Texts (Short Stories) Essay

5
Film Essay

6
Creative Writing


 YEAR 10 ASSESSMENT RECORD 2011
Student Name:______________________

Teacher Code:______________________

	Common Assessment Tasks
	Completion date
	Result
	Teacher authorisation

	1
	Film Essay
	
	
	

	2
	Speech

	
	
	

	3
	Formal Writing
	
	
	

	4
	Short Texts Essay
	
	
	

	5
	Novel Essay
	
	
	

	6
	Creative Writing
	
	
	

	7
	End of Year Examination
	
	
	

	8
	AsTTle Reading Test
	
	
	


	I confirm that all work completed for assessments this year in English is my own.

Student Signature:_____________________________  Date:____________________

Parent Signature:______________________________  Date:____________________




English Faculty Policy on Authenticating Student Work

Work submitted by students must be their own.

Assignment Work

· Teachers sign copies of drafts before the final piece of work is submitted.

· Draft work to be submitted with the final product.

· Students should acknowledge all resources used in a bibliography.

· Where a final performance produces results that raise suspicion in a teacher's mind, a 'call-back' may be used where the student is asked to do any or all of:



-
Repeating the performance.



-
Describing the processes followed, for example, describe the website visited 



and the information gathered (or repeat steps taken under observation).



-
Providing evidence that they did carry out a particular process, for example, 



confirmation from a local resident that they were interviewed.

As well, students are required to assert that the work submitted is their own and completed without inappropriate help from others.

Cheating

If there is a question about authenticity then the class teacher must show the suspect work to the Head of Department.  The student may be asked to offer proof of authenticity (drafts etc).  Students suspected of having offered inappropriate help to their peers will also be interviewed.  If the proof/explanation is not acceptable to the Head of Department a penalty will be imposed and the parents will be contacted.
Where the Head of Department judges that cheating has occurred the student will gain Not Achieved for that item of work.  Further penalties may be imposed by Senior Management. The seriousness of the penalty will be dependent on the seriousness of the cheating.

Students are reminded that the use of tutors is permissible to assist in their learning.  It is, however, inappropriate to use a tutor to:

· Complete, in any part or way, an assessment task.

· Write or assist in the preparation of any resource notes to be used in an "in-class" assessment.

When proven, this assistance may result in the recording of a Not Achieved for the assessment and no further assessment opportunity for that CAT shall be given.

ENGLISH DEPARTMENT 

SANCTA MARIA COLLEGE

Student Name:__________________________________   Date:____________________

Some  /  Much  /  Most  /  All of the attached assessment has been copied/plagiarised directly from other sources, which are also attached.  This is unacceptable and you must follow the direction below which applies to your transgression:

1. Some of your material has been copied without proper attribution as to the source.  You must correct this assignment and resubmit it.  In the future you must attribute any direct quotations or other use of material.  Any further non-compliance will result in a more severe penalty.


2. Much of your material has been copied without proper attribution as to the source.  You will have no opportunity to resubmit the assignment and will receive a School Detention.  In the future you must attribute any direct quotations or other use of material.  Any further non-compliance will result in a more severe penalty.


3. Most/All of your material has been copied without proper attribution as to the source.  You will have no opportunity to resubmit the assignment and will receive a School Detention.
You have until ____________________ to resubmit an appropriate assessment.  Failure to do so will result in the failure of this assessment and you will not be allowed to resubmit.  This could mean you forfeit the corresponding credits for the assessment unit/achievement standard.

	Plagiarism

Plagiarism is a serious form of intellectual theft and intellectual fraud.  You need only read recent newspaper accounts to know that jobs have been lost and careers ruined by this activity.

Plagiarism is the taking of another's thoughts, writings and other communication and using it as one's own.

Plagiarism at Sancta Maria College is considered to be theft of the highest order.  Those caught plagiarising in the English Department will have the assignment counted as Not Achieved, will have no opportunity to make up the assignment and will receive a School Detention.  This means that in the case of internally assessed achievement or unit standards the person plagiarising will forfeit the credits to be gained from the assessment.

As well, the incident will be entered in your school file and could affect any future testimonial you receive.




Your teacher will keep this form and assignment on file and further plagiarism will lead to the above more serious penalties.

_____________________________ Teacher

_________________________ Head of English
_____________________________ Student

_________________________ Date

English Faculty Policy on Late Assessments

Homework

Initially teachers will impose their own consequences for students who fail to submit homework on time, such as detaining the student at interval, lunchtime or after school. If a student fails to complete such a consequence they will be placed on detention through their Dean. If submitting homework late becomes a habit the parents will be informed and this may also be recorded on the student’s report. This applies to students at all levels across the school.
Assessments

The following is applicable to any student submitting work for a CAT beyond the deadline, without reasonable cause (such as absence explained by parent/doctor's certificate, sighted by the English teacher):

· The weekend counts as TWO days.

· Work submitted over a holiday period at the end of a term will be recorded as submitted but will not accrue marks.

· Students will receive a detention and if the work is very overdue their grade will be affected. A letter can also be sent home to parents.

In addition:

· If a student fails to submit a CAT a letter will be sent home to parents informing them of this and there will be a consequence such as a school detention/series of school detentions (in the case where numerous class periods have been allocated to the completion of the work).
Examination Guidelines

The end of year examination will test the student's knowledge of:

Response to Texts 

TWO essays - directed questions that reveal knowledge of characters, setting, themes, plot, important moments, production features and genre backed up with text detail and quotations.  There will be a range of text types to choose from but students must respond to two.  They must choose their two topics from two different sections, e.g. one from Extended Texts (drama, non-fiction, novel) and one from Visual Texts (film).

Essay for Novel, Short Texts and Film
	Task

You are to write a literary essay within a ONE hour period in class.  This writing will be focused on a topic given to you by your teacher. You are to write your essay on a text studied in class. You will need to use quotations and examples from the text. For film you will need to discuss production techniques. For short texts you must discuss TWO texts in your answer.


Learning Outcomes

· The student can express an idea(s) on a text with detail.

· The student is able to use a style of writing appropriate to form and purpose.

· The student is able to structure material according to the conventions of an essay – with a clear introduction, main body and conclusion.
· The student is able to use accepted writing conventions, such as spelling, grammar, punctuation, syntax and paragraphing.

Length

The piece of writing should be at least 250 words in length. Aim for 1 ½ sides of writing on refill paper.
Audience
The intended audience for your literary essay is your English teacher.
Conditions

This piece of writing is to be completed within a ONE hour period in class.  Your teacher will decide if the assessment is to be open book (whereby you may use your notes and your text) or closed book.
Response to Texts – Sample Questions
Extended Texts: Novel, Non-Fiction, Drama
1. Describe an idea or issue in your novel and explain what you think about it.

2. Explain what you learned about human behaviour and relationships from your text.

3. Imagine you are one of the characters in the play. Explain what you feel about the situation you are in.

Short Texts: Poetry, Short Stories

1. Describe a turning point in the short story/stories and explain why this moment was important.

2. What was the writer of the poem/poems trying to say? How successfully was this done?

3. Metaphor
Simile

Alliteration

Sound

Rhythm

Explain how TWO or THREE of these language features were used in one of the poems you have studied.

Visual Texts: Film
      1. Sound effects

Camera shots

Music

Lighting

      Explain the importance of TWO of these production features in the film you have studied.

      2. Describe an important idea or issue, and explain what you think about it.

      3. Describe the ending of your film and explain whether or not you thought it was effective.

Year 10 Response to Text Exemplar: Visual Text

	Topic: Describe the qualities that made your film good entertainment.




Film - Romeo and Juliet

I think the film 'Romeo and Juliet' directed by Baz Luhrmann was good entertainment because the fight scene in particular was very tense and dramatic.

The film is set in the present, which is very different to what most people are used to, since Shakespeare's plays are usually staged in the 18th century.  The fight scene is set on a hot day, on a beach enhanced with red lighting.  This symbolises heat, anger and that passions are running high.  The distant roll of thunder of an approaching storm symbolises that conflict is approaching.

The costumes of the actors reflect their personality.  Tybalt, a bad tempered man, is dressed in black with his holster worn outside his shirt.  Black is associated with evil and destruction.  The holster worn outside gives the image that Tybalt is a tough and rough man.  Mercutio has a split personality.  To mirror that, he wears black trousers with a white shirt, which are opposite colours.

Sound effects play a great role in the film.  For the Capulet's arrival, the non diagetic music quickly becomes pacy and menacing.  This suggests that their arrival was not welcome and not of a good nature.  During the fight between Mercutio and Tybalt, there were loud diagetic sounds of short breathing, screaming, kicking, and punching to make the scene more tense and dramatic.  To emphasise the curse Mercutio says near his death, it reverberates, highlighting the importance of that phrase.  After Mercutio died, the non-diagetic sound became operatic and haunting, as if to suggest that something bad is going to happen and perhaps an unhappy ending.

A lot of camera techniques were used in the film to make it more tense and dramatic.  Before the fight, there is a close-up on Benvolio which showed his anxiety and concern that there is a huge chance of conflict.  When Romeo did not want to fight Tybalt, there was a close up on his face with his eyes on the floor to emphasise his feelings.  During the fight, a high camera angle was used on Tybalt.  This showed Tybalt was in power and showed Romeo as vulnerable and defenceless.  The camera also moved very quickly during the fight scene, causing it to look very fast paced and action-packed when Tybalt smashed onto some glass to injure Mercutio, causing Mercutio to die.  This close up on Mercutio's wound and then his face emphasises that he is badly wounded and also the shock Mercutio felt.  When Mercutio died, the camera focused on the crowd and Tybalt, which creates tension.  When Romeo fired the gun at Tybalt, there was a shot on Juliet which involves her in action.  It also makes the audience feel sympathetic to her since she is oblivious to what has happened.  After Tybalt's death, the scene goes quiet as if to mirror Romeo's shock and trance.  The camera focuses on Romeo's eyes as they opened wide with shock.  The clatter of the gun that dropped on the floor from Romeo's hand seemed to bring Romeo back to reality.  A high camera angle shot was used on Romeo to portray him powerless to his actions and as if destiny is in control of his life.  The shot then on the stone statue of Jesus looks very severe and imposing.  It is as if Jesus is furious with the blood shed that has happened and is sentencing Romeo.

Because of the sound effects, the setting of the film and camera techniques, it has made this film very entertaining, tense and dramatic.  I hope other people will find this film as enjoyable as I have.

Mark:  Excellence

Response to Texts Marking Schedule

Created from: the New Zealand Curriculum English Achievement Objectives, the New Zealand Curriculum Exemplars Criteria, AsTTle Writing Criteria

Achievement Objectives: Creating Meaning – Purposes and Audiences, Ideas, Language Features, Structure

	
	Level 4 Achieve
	Level 5 Merit
	Level 6 Excellence

	Audience and purpose
My Response!
	Shows some understanding of how texts are constructed for a range of purposes.

Conveys and sustains personal response where appropriate.
	Understands how texts are shaped for different purposes and audiences.

Conveys and sustains a personal response where appropriate.
	Shows a sophisticated understanding of how texts are shaped for different purposes and audiences.

Conveys and sustains personal response where appropriate.

	Ideas
I used evidence/quotes

from the text.


	Names and understands main ideas, features of a literary text and the links between them.

Selects, develops and communicates ideas with evidence from the text.
	Names and understands more complex ideas, the features of a literary text and the links between them.

Selects, develops and communicates ideas, with relevant evidence from the text.
	Understands and explains comprehensive ideas, the features of a literary text and the connections between them.

Selects, develops and communicates ideas, with relevant evidence from the text and other sources.

	Language Features
I used appropriate 

language (not too

informal).
	Names a range of oral, written and visual features and can describe some of their effects.

Uses a range of suitable vocabulary to communicate meaning.
	Names a range of oral, written and visual features and understands their effects.

Uses suitable vocabulary to communicate precise meaning.
	Names a range of oral, written and visual features and understands their effects.

Understands that authors have different styles.

Uses sophisticated vocabulary to communicate precise meaning. 

	Structure
My essay had an 

Introduction, at least

3 main paragraphs

and a conclusion.
	Understands that the order and organisation of vocabulary, sentences, paragraphs and images contribute to and affect meaning.

Organises and sequences ideas using the conventions of a literary essay.
	Names and understands the features of a range of text types and considers how they affect meaning.

Organises and develops ideas using the conventions of a literary essay.
	Names and understands the features and conventions of a range of text types and considers how they affect meaning.

Organises and develops ideas using the conventions of a literary essay.


YEAR 10 SPEECH 

COMMON ASSESSMENT TASK 
	Task

You are to prepare and deliver a persuasive speech on one occasion during the year on a given topic.  You will be required to research, structure and deliver your persuasive speech using a range of language and delivery techniques, in accordance with the audience.


Learning Outcomes

· The student is able to communicate ideas on a topic, using appropriate vocabulary and formality for the audience.

· The student will be able to perform a structured speech using the conventions of oratory, for example, linking ideas with supporting details and examples.

· The student will be able to speak audibly to the audience, using some body language and eye contact to develop rapport.

· The student will be able to perform their speech without reading off cue cards.

Key Competencies from NZC:

Relating to Others

Thinking

Using Language, Symbols and Texts

Managing Self

Length

Your speech must be at least three minutes in length.

Audience

You are aiming to persuade a group of 14-17 year old teenagers.

Conditions

You will begin drafting your speech in class.  However, you will be allowed to develop and practice it at home after the teacher has sighted and initialled your draft.  Your cue cards and drafts are to be handed in after you perform your speech.

My topic is:
Year 10 Annotated Speech Exemplar

Manners Maketh the Man




Manners not only maketh the man, but they also maketh him

Year 10 Annotated Speech Exemplar

Manners Maketh the Man

Manners not only maketh the man, but they also maketh him extremely grumpy according to new research.  People who are unfailingly courteous are much more likely to be depressed or sad.  By contrast, the happy, well-adjusted people have a tendency to be rude.  Researches in Australia compared 368 students and found that when happy people were faced with challenging situations they became increasingly less well mannered, but coped better than the polite people.  This is because the polite students were too worried about if they would offend other people, `whereas the ruder ones got on with the job at hand rather than spending all their time considering what they were saying or how they were acting.  They were more to the point and made simple request, not feeling they had to justify their opinion.  In one experiment the students were asked questions about how they would respond to different situations including a dinner party where the hostess, proud of her cooking skills, had served a meal, that was in desperate need of some flavour – coming from tomato sauce.  Happy people simply demanded “I want ketchup”, where the depressives were less brutal, asking “I think this meal might need something – possibly some tomato sauce?”  So it’s the happy people that can be upfront and swear, and that are more likely to get what they want!  But then what about the child birth, it’s IMPOSSIBLE to be polite when giving birth to a child, not-so-nice words are flying everywhere!  But does this mean the mother is a depressed person?!?  It’s not only manners that maketh the man, but also the situation, place and circumstances that maketh the man (or woman!).  Manners change from one country or religion to the next.  For example, in Turkey, to show appreciation after a good meal they burp – the louder the burp the better.  If this was one in many other places, the host would not be appreciative at all, quite the opposite, and it would make for a lot of embarrassment if there were no burps!  Or in Japan they bow to everyone older, or in higher places as a greeting and show of respect.  Think about it, if you were walking down the side of Queen Street and started bowing to everyone you met who was older than you you’d get some extremely weird looks, yet it is normal to do so in Japan.  It’s hard to judge a person on their manners though, because they change the way they act and talk around different people.  A teacher might comment about a student, “Ahhh, he’ll grow up to be a lovely man” but they don’t know him the way his friends do.  He’s just as likely to be the rowdiest of all his friends, swearing multiple times each sentence, and having the favourite past-time of taking part in farting contests with all his mates.  Having good manners is not only the traditional table manners, respect for elders, and watching one’s language but even the proverb ‘Manners maketh the man’ is sexist.  Now what kind of an example is that!  ‘Manners maketh the human being’ is more like it, if anything.  But who is to decide what’s right or wrong, if you ask me, throw the proverbs out the window and do what makes you happy!





YEAR 10 SPEECH MARK SCHEDULE
	Formal Speeches Assessment Criteria



	
	Level 4

Achieve
	Level 5 

Merit
	Level 6

Excellence

	Content
	Audience

And

Purpose
	Shows some understanding of purpose of speech. Beginning to show consideration of audience in choice of material. 
	Shows a good understanding of purpose and audience awareness through choice of material.
	Shows an excellent understanding of purpose. Material is highly suitable for target audience.

	
	Ideas
	Able to select, develop and communicate ideas which are supported by some relevant examples.
	Able to select, develop and communicate connected ideas which are clearly supported by relevant examples.
	Able to select, develop and communicate comprehensive ideas which are clearly supported throughout.

	
	Language

Features
	Uses a range of appropriate vocabulary and some language techniques for effect and to sustain interest.
	Uses a good range of appropriate vocabulary and selects language techniques effectively to sustain interest.
	Uses a wide range of highly appropriate vocabulary and selects language techniques carefully to manipulate response.

	
	Structure
	Achieves some coherence and wholeness with evidence of an introduction, middle and ending.
	Demonstrates sound coherence and wholeness with an effective introduction, clear links and effective summary.
	Demonstrates excellent coherence and wholeness with an impressive introduction, arresting links and memorable summary.

	Delivery
	Vocal

Skills
	Shows some understanding of vocal strategies. Generally clear and audible.
	Shows good understanding of vocal strategies. Clear, competent enunciation, some varied use of volume, intonation and voice for effect.
	Shows excellent understanding of vocal strategies. Speech is clear, well enunciated, with effective variation of volume and intonation.

	
	Visual Impact
	Shows some awareness of how to create visual impact. Able to stand with reasonable confidence, attempts to make some eye contact and use of cue cards is evident.
	Shows good awareness of how to create visual impact. Demonstrates good posture, unobtrusive use of cue cards and makes audience contact.
	Demonstrates excellent body language, posture, confidence, discrete management of cue cards, highly effective use of facial expression and gesture to connect with the audience.


YEAR 10 FORMAL WRITING

COMMON ASSESSMENT TASK 
	Task

You are to write a formal piece of writing within a ONE hour period in class.  This writing will be focused on a thematic topic from the College Herald.  You are to write an expository piece that clearly shows your opinion along with well-supported reasons and evidence. Evidence can be in the form of facts, statistics and quotations from well-known people. Your teacher may give you time to research the issue you have chosen to write on.


Learning Outcomes

· The student can express an idea(s) on a topic with detail.

· The student is able to use a style of writing appropriate to form and purpose.

· The student is able to organise material according to form and purpose.

· The student is able to use accepted writing conventions, such as spelling, grammar, punctuation, syntax and paragraphing.

Key Competencies from NZC:

Thinking

Using Language, Symbols and Texts

Managing Self
Length

The piece of writing must be at least 250 words in length.

Audience

The audience is readers of the College Herald.  They would expect the piece to be formal and of a publishable standard for the newspaper should you be successful in having your writing chosen for publication.

Conditions

This piece of writing is to be completed within a ONE hour period in class.  The students may research and draft ideas in class and at home prior to the assessment.  They may bring into class ONE A4 side of quotes only.  Any further notes and the page will be removed from the student.  No paragraphs or discussion are to be brought into the assessment.  At the end of the period, the quotation page and the piece of writing for the College Herald are collected by the teacher.

Formal Writing Exemplar

Who needs to win trophies when you’re the face of Nike?

A few decades ago, Pelé dominated the football pitch with superhuman agility, skill, and passion. With millions in awe of his command of the sport, he was considered the greatest footballer of his time. Nowadays, this prestigious title is indisputably possessed by a man named David Beckham. However, this is not because of his talents on the football pitch. With the world’s ever-growing obsession with the media and glamour, multi-million dollar endorsements and a shapely bottom has made David Beckham the superlative sporting celebrity.
When sport was first promoted as a form of national alliance, those that received the most recognition were those who possessed unmatchable raw talent. Talented national teams were seen as prized possessions, and different sporting events gave smaller countries a chance to shine. Sport was used to showcase wholesome talent, and with events such as the Olympics Games, it was also a means to unite the world; one trophy at a time. The professional sports industry is now completely different. With athletes becoming walking billboards instead of national heroes, the media has now wormed its way into sport. 

Everyone has a sporting hero; everyone dreams of being Tana Umanga or Anna Kournikova. Athletes are ideal role models who can encourage children, in particular, to keep fit and strive for success. Yet, with top athletes being in the centre of multi-million dollar transactions between different teams and nations, they are promoting the idea that loyalty has no part in sport, unless it is in the form of a two-year contract.
Plus, news headlines are ridden with sportspeople committing atrocious scandals. From assaulting their fellow team-mates with handbags to accusations infidelity with personal secretaries, athletes are now becoming more and more alike with their Hollywood counterparts with the aid of media and exploitation. The income of acclaimed sportspeople is ridiculously high. Tiger Woods received $80.1 million dollars last year- pretty decent for hitting a few golf balls the right way. While most complain about figures like these, the lure of patriotism in sport assures that enough is spent every year on team jerseys, tickets, and satellite TV to ensure that athletes keep on receiving very generous salaries.
Also, $70 million of his income was from endorsements. Enterprises, varying from globalizing fast food chains to fudge manufacturers, feel the need to put a famous face on their products to make them more appealing. This concept of “celebrity marketing” seeks to capitalize from the fame of stars, and athletes and their “heroic” stature makes them the perfect victims for exploitation. With narcissism also being a major feature in the media, the sex appeal of athletes is now also being exploited. Some of the most renowned athletes today are often displayed in advertisements with little clothes on. Particularly in women’s tennis, those who have sex appeal and attract viewers receive much more recognition than those who win the titles.
Even though sex appeal attracts fans and publicizes sports, athletes should appreciated for their command of their bodies; not the way that their bodies look. With the constant commercializing and exploitation of athletes, winning now no longer depends on points, but on fame and money. In today’s ever-modernizing society, professional sport is becoming more like a product, rather than a pastime and passion.

Grade: Excellence
YEAR 10 FORMAL WRITING MARK SCHEDULE  
Created from: the New Zealand Curriculum English Achievement Objectives, the New Zealand Curriculum Exemplars Criteria, AsTTle Writing Criteria

Achievement Objectives: Creating Meaning – Purposes and Audiences, Ideas, Language Features, Structure

	
	Level 4 Achieve
	Level 5 Merit
	Level 6 Excellence

	Audience and purpose
	Shows awareness of purpose and audience through deliberate choice of content, language and text form.


	Shows understanding of purpose and audience through deliberate choice of content, language and text form.
	Shows a developed understanding of purpose and audience through deliberate choice of content, language and text form.

	Ideas
	Forms and expresses ideas clearly.

Thoughtfully selects details to support ideas.
	Develops and communicates increasingly comprehensive ideas.

Develops ideas by adding details or making links.
	Develops and communicates comprehensive ideas. 

Develops ideas by adding details or making links to other ideas.

	Language Features
	Uses a range of vocabulary to communicate precise meaning.


	Uses an increasing range of vocabulary to communicate precise meaning.
	Uses an increasing vocabulary to communicate precise meaning.

	Structure
	Achieves some coherence and wholeness when constructing text.

Organises and sequences ideas for a particular effect.
	Achieves a sense of coherence and wholeness when constructing text.

Organises and develops ideas for a particular purpose or effect.
	Achieves a sense of coherence and wholeness when constructing text. 

Organises and develops ideas for a particular purpose or effect.


YEAR 10 CREATIVE WRITING

COMMON ASSESSMENT TASK 
	Task

This task involves writing a piece of creative prose.  You may choose to focus on developing a character or creating a certain atmosphere (descriptive prose) or telling a story (narrative prose).

During the year you will develop a range of creative pieces.  Near the deadline you should select and prepare to publishing standard ONE piece for handing in on the final teacher-guided due date.


Learning Outcomes
· The student can express idea(s) of character/setting/situation with detail.
· The student is able to use a style of writing appropriate to form and purpose.
· The student is able to organise material according to form and purpose.
· The student is able to use accepted writing conventions, such as spelling, grammar, punctuation, syntax and paragraphing.
Key Competencies from NZC:

Thinking

Using Language, Symbols and Texts

Managing Self
Length

Your final piece for assessment must be at least 250 words in length.
Audience

You are writing the creative prose/short story for a school magazine or school competition.

Conditions

During the year you will draft and develop a range of creative writing tasks in your IB5 drafting book.  You will hand in one final piece of work, developed to a publishable standard, on a teacher directed due date.  You need to hand in your drafts to show how your final piece of work has been developed.

YEAR 10 CREATIVE WRITING EXEMPLARS

Exemplar - Descriptive Prose

It dropped on me like a bomb, a deafening, roaring pulse inside my ears - caused by a tiny piece of paper containing seven words, taped to my locker door.

The windowless room was dimly lit by a solitary bulb hanging from the ceiling.  Half a dozen figures stood in a loose circle, talking quietly amongst themselves.  But as I appeared, all talking ceased - and six pairs of eyes bored into mine.  And as if out of nowhere Archie visualised himself, in front of my face, from the black inky shadows, writhing against the walls.  And I had my assignment delivered to me.
I was to disobey Brother Leon, to refuse to take the chocolates every morning.  I could see Archie's eyes, glittering, black, dancing with malicious humour as he assured me that everyone would have a good laugh about it when it's over.

But it tormented me, every morning, to see Brother Leon's puddly white face, beads of sweat dotting his pallid skin, and that one vein pulsing steadily on his temple.  Watching his eyeballs bulge, slightly yellow around the outsides, his deathly white knuckles grasping the sheet of paper.  And yet his consistently calm voice carried across the room.  And then Renault - my name - the air hangs like a stuffy cloud, suffocating, and all I can say is "No……"

Creative Writing Exemplar:  Narrative Prose - 'The Well'

He was the type of boy that always had dirty knees and scruffy hair, with holes in his soles and constantly undone shoe laces.  He was also currently very damp, due to being dragged across a desolate field covered in early morning dew, through which he was leaving an erratic trail, like the legacy of some overgrown slug.

The boy dragging him was equally as dirty and scruffy, but considerably larger and more fierce-looking.  His name was Max and he was taking his squealing victim to the well.  That's all it was known as, simply 'the well'.  This alone made the children fear it all the more, the fact that no-one even knew its real name.

Max observed the well shrewdly, as a hunter might observe a well laid trap.  Reaching down with one beefy paw Max grabbed the desperately squirming boy by the ankle and held him dangling by the leg over the narrow cavern.

The small boy's eyes were wide with fear in his ashen face and were drinking in the well's dank, moss-covered stones, worn slippery smooth by years of the rain's caress.  The pit of the well itself was not pitch black, as one might imagine, more a deep, dirty suffocating brown.  Shafts of light from the watery sun struggled to penetrate the gloom and tiny motes of film danced sluggishly in its beams.
Suddenly, the boy's terror-induced trance was broken as Max hurled him viciously through the air, scenery blurring before his eyes to lie sprawled on the near-by grass.  The big oaf had become bored.  It was not nearly as much fun when they didn't scream or plead for mercy.  Max turned his small, black piggy eyes, void of emotion, and watched as his victim scuttled through the grass, like a beetle waiting to be crushed underfoot.

Turning his attention back to the well, Max picked up a near-by stone and, regardless of his isolated peril, leaned far over the well and loosed his projectile.  This, too, had become boring, as you could never quite hear the stone hit the bottom.

As Max turned to leave no-one saw the big, heavy-footed boy slip on the slimy stones of the well; his agonisingly slow, scrabbling descent over the side was not witnessed by a soul.  And his last guttural scream was swallowed by the oxygen-deprived murk of the well.

The dense surrounding forest seemed to hold its breath in anticipation of the dull, fleshy thunk of the falling body.

It never came.

Mark: Excellence
YEAR 10 CREATIVE WRITING MARK SCHEDULE

Created from: the New Zealand Curriculum English Achievement Objectives, the New Zealand Curriculum Exemplars Criteria, AsTTle Writing Criteria

Achievement Objectives: Creating Meaning – Purposes and Audiences, Ideas, Language Features, Structure

	
	Level 4 Achieve
	Level 5 Merit
	Level 6 Excellence

	Audience and purpose
	Maintains a sense of personal voice throughout. 

Conveys thoughts, feelings and responses with some perception.
	Engages audience with sustained personal voice throughout.

Confidently conveys personal thoughts, feelings and responses.
	Conveys a developed understanding of personal voice throughout.

	Ideas
	Forms, explores and expresses ideas clearly.

Thoughtfully selects details to support ideas.
	Develops and communicates increasingly comprehensive ideas. Develops ideas by adding relevant details or making links.
	Develops and communicates connected comprehensive ideas.

Adds details to ideas or makes links to other ideas and details.

	Language Features
	Uses a range of text conventions, including grammatical and spelling conventions appropriately, effectively and with increasing accuracy.
	Uses a wide range of text conventions, including grammatical and spelling conventions appropriately, effectively and with increasing accuracy.


	Uses a wide range of text conventions, including grammatical and spelling conventions appropriately, effectively and with accuracy.

	Structure
	Organises and sequences ideas in paragraphs for a particular effect and makes links between paragraphs. 
	Organises and develops ideas for a particular purpose or effect. 

Achieves a sense of coherence or whole.
	Organises and develops ideas for a particular purpose or effect using a range of appropriate, effective structures.

Achieves a sense of coherence of wholeness.


YEAR 10 LANGUAGE BASICS

	Alliteration
Allusion

Antagonist

Assonance
Cliché
Climax

Colloquialism
Complex sentence (see also sentence types)

Compound word

Connotation
End – stopped line

Enjambment

Euphemism

First/third person narrative (sometimes termed  point of view)

Hyperbole

Idiom

Imperative


	
	Image and imagery

Jargon

Metaphor
Parts of Speech (revise Year 9 list)
Protagonist
Pun
Rhetorical question
Rhyme – including end-rhyme and internal rhyme

Rhythm

Sentence types- revise simple and compound sentences from Year 9 and learn complex sentences.

Simile
Slang

Sonnet

Stereotype

Style

Symbol

Tone

Verbs - finite/infinite/participles


YEAR 10 LANGUAGE BASICS
Alliteration: the repetition of the same consonant sound at the beginning of a number of consecutive or neighbouring words for effect. Example: the pink pig perched there.

Allusion: when a text makes reference to another well known text, quotation or event. Biblical allusions are the most common. Example: when McMurphy, from One Flew Over the Cuckoo’s Nest, is about to receive electric shock treatment he says ‘Do I get a crown of thorns?’ (a biblical allusion to Christ’s crown of thorns at his crucifixion).

Antagonist: the chief force opposing the protagonist in a text. Usually this force comes in the form of a single character, but it may be a society or group of people.

Assonance: the repetition of a similar vowel sound across a phrase. Example: five times nine.

Cliché: an overused, stale expression. Examples: ‘Many hands make light work’, ‘it’s a game of two halves’, ‘absence makes the heart grow fonder’, ‘all that glitters is not gold’, ‘actions speak louder than words’ ‘as good as gold’.

Climax: the moment of highest tension/drama in the story when events reach a peak or crisis (an anti-climax occurs when the ending is deflating or disappointing).

Colloquialism: words/expressions suitable for informal conversation but not suitable for formal occasions. Colloquial language is the language of everyday speech.

Compound word: a word formed by the joining together of two or more words (often with a hyphen) e.g.: Greenpeace.

Connotation: an idea or feeling invoked by a word, over and above its actual meaning. Connotative words are words that bring to mind these additional ideas/feelings. Example: the word ‘mother’ often has connotations of protection, nurturing and love.

End stopped line: the lines of a stanza that have a grammatical pause at the end of them.

Enjambment: (sometimes termed a ‘run on line’) when a line of poetry runs into the next line i.e. it does not have a grammatical pause at the end of the line. Example: 

There came a pause of silence such as baffled

his best skill…

Euphemism: a polite way of saying something unpleasant. Example: ‘plump’ instead of ‘fat’.

First person narrative (sometimes called ‘first person point-of-view’): tells the story through the eyes of one character. This narrative style uses first person pronouns such as ‘I’ and ‘we’.

Third person narrative (sometimes called ‘third person point-of-view’): tells the story from an outside observer’s perspective, not through a character’s eyes. This narrative style uses third person pronouns such as ‘they’, ‘she’ or character’s names such as ‘Sam’.

Hyperbole: deliberate exaggeration for effect. Example: she makes tons of money.

Idiom: a phrase understood by speakers of a particular language despite its meaning not being predictable from that of the separate words. E.g.: ‘I’m over the moon’. ‘she’s seen the light at the end of the tunnel’. Idioms are often figurative and many of them are also clichés.

Image/imagery: imagery is the use of language to create vivid pictures in the mind of the reader. An image is a vivid picture created for the reader through the writer’s use of words. 

Imperative: a command to take action. Examples: ‘Sit down’, ‘stand’, ‘phone 0800 233 233’.

Jargon: words or expressions used by a particular group that are difficult for others to understand. Often these words are technical in nature. Examples of cricket jargon: silly mid-off, maiden over. Computer jargon: megabytes, ram, hard-drive.

Metaphor: a direct comparison between two things. Examples:  ‘O my love is a red, red rose’. ‘The soldier was a fierce lion in battle’.

Parts of Speech: nouns, pronouns, verbs, prepositions, conjunctions, adjectives, adverbs, articles. Revise all these terms from your Go Grammar book.

Personification: a type of figurative language where a non-human thing is given a human characteristic. Example: the palm tree gently waved its hands at us.

Protagonist: The main character in a story.

Pun: a play on words where one word has two or more meanings in a single sentence/phrase. Often puns are used to create humour. Example: driving drunk is a grave mistake.

Rhetorical question: a question used for effect to which the answer is implied. Example: who could ask for more?

Rhyme: similarity of sound, often found at the end of lines of verse. Examples: late/fate, hi/by. End rhymes occur at the end of a line of verse whereas internal rhymes (much less common) occur within a verse line. For example: ‘O fleet sweet swallow...’

Rhythm: the pace and tempo at which a passage moves. It is created by the emphasis or stress placed on syllables, or words, or groups of words. 

Metre is the basis for many of the rhythms created in poetry. It is the generally regular repetition of a pattern of stressed and unstressed syllables; the metrical unit is the foot. The most common metrical foot is iambic- that is, a series of unstressed/stressed syllable pairs. The iambic foot creates a dee-dum-dee-dum rhythm.  

Sentence types: revise simple and compound sentences from your Go Grammar book.
Complex sentence: a sentence made up of a main clause and a subordinate clause. A main clause (sometimes called an ‘independent clause’) can make sense on its own. It is, in effect, a simple sentence. The subordinate clause (sometimes termed the ‘dependent clause’) relies on the main clause to be understood. It cannot stand alone. Example: [Although the dog barked]-subordinate clause [the cat curled up by the fire]- main clause. 

Simile: an indirect comparison between two things, often using ‘like’ or ‘as’. Examples: the flames crept as a jaguar creeps on its belly. Emma ran like the wind.

Slang: Informal language in current usage, often restricted to a particular social group. Often slang uses non-standard English. Example of hip hop slang: phat.

Slogan: a catch phrase used by a particular company or product. Examples: Nike’s ‘Just do it’ and the Warehouse’s ‘where everyone gets a bargain’.

Sonnet: a fixed-form poem with 14 lines of iambic pentameter, rhymed and organised according to a set rhyme scheme. The most common type of sonnet is the Shakespearian sonnet. It follows the rhyme scheme: abab cdcd efef gg.

Stereotype: a person or thing considered to conform to a widely accepted mental picture or ‘type’ OR such a type, idea or attitude. Example of the New Zealand male stereotype = devoted to rugby, racing and beer.

Style: an author’s characteristic manner of writing which is a function of several aspects of language use: their choice of tone, diction (figurative/literal), syntax (sentence structure), narrative voice and register.

Symbol: a word or object that is used to represent something else. Example: the Cross can be used as a symbol for the Christian religion. 

Tone: a writer’s attitude to their subject matter, often conveyed by the language chosen (the tone then sets the atmosphere for the reader). Examples: bitter, condescending, stern, sarcastic, enthusiastic.

Topic sentence: a sentence used in the opening lines of a paragraph to summarise that paragraph’s main idea or topic.

DRAMA TERMS
You need an understanding of the following terms associated with drama:
Act


A section of a play divided into scenes

Aside
lines spoken quietly by a character that no other character can hear

Blocking
the placement and movement of actors in a dramatic presentation

Character
a role as portrayed by an actor or actress
Chorus
a group of characters used as commentators and events in a play
Comedy

a drama with a happy ending

Dialogue

the lines spoken by the characters
Drama


literature written to be performed
Dramatic climax
the high point in the action
Dramatic irony
when the audience has knowledge that characters


on stage are ignorant of 

Dramatic monologue a dramatic piece for a single performer
Epilogue

a short concluding passage or speech at the end of a play
Falling action
the tension falls away – the action moves towards the play’s conclusion
Improvisation
any unscripted work in drama
Melodrama

a play of extravagant action and emotion
Playwright

a person who writes plays
Prologue

an introduction to a play
Props
short for ‘properties’ – the pictures, furnishings etc. that provide the stage’s background
Rising Action

the tension is rising towards a dramatic climax
Role


a part, or character, that an actor creates in a performance
Scene


complete action between more than once actor (and audience)
Set


the physical properties used on the stage

Soliloquy

a speech delivered by a character alone on stage which




Reveals their innermost thoughts, motives

Stage directions
information given by the playwright (often in italics)

about the play’s setting, character movements, expressions, voice, use of music, lighting, costuming. You MUST be able to quote these in an essay on a play you have studied. 

Tragedy
a type of drama – as opposed to comedy – in which serious and important actions turn out disastrously for the protagonist (main character)
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Reading Logs

Task:  During the year in English you will be required to complete at least FOUR Reading Logs.  Your teacher will give you guidance on appropriate reading material and deadlines for when you need to submit each Log. At least ONE of your logs should be on an extended text (novel/non-fiction/autobiography) and ONE on short texts (poetry/short stories). Here are some options:
· novel

· non-fiction book

· at least TWO short stories
· at least TWO poems
· Print media: either a newspaper OR a magazine

What should I write?

In each Reading Log you need to respond to the material you have read. You should write your responses, giving your opinion on the following aspects of each text. Use these starters:

· I enjoyed this text because…

· The character that really interested me was …

· From reading this text I have learnt…

· An idea that I think was important in this text was …

Your opinion must be supported by at least two relevant quotes from the text – a plot summary is not suitable (nor necessary). Keep a record of the texts and authors below.

Length:  Aim for 150 - 200 words in each Reading Log.

	Reading Log
	Date
	Title
	Author
	Genre

	Novel
	
	
	
	

	Non-Fiction
	
	
	
	

	Short Stories
	
	
	
	

	Poetry
	
	
	
	

	Print Media
	
	
	
	




Year 10 Reading Log Exemplar

A Nun’s Daughter

It was an unconventional arrangement, but it made two people whole.

Author:   Paul Grondahl

Category / Genre: print media / article / magazine article (Reader’s Digest)

A Nun’s Daughter  is a heart-warming yet tragic article about how a Sister of Mercy, Mary Ann LoGivdice met and fell in love with her future adoption daughter Barbara.  The reason I loved the article so much is its unique plot, sweet characters, narrative content and theme.  It was the only article that made me cry, yet it gave a sense of inspiration.

Barbara’s mother died of HIV, Aids, her father was in jail and at only four years old she too “Was infected with HIV”.  Alone and in need of a mother Barbara and Sister Mary Ann LoGrivdice fitted together like pieces of a puzzle”.  The nun felt at peace, as if she’d found her place.”  Shortly after Mary Ann was given permission to adopt Barbara, the union was short lived, because Barbara succumbed to the HIV infection and died.  “On June 19, 1993, Barbara had stopped breathing.”

My favourite character was Barbara, she was so innocent and charming, yet so strong.  “Her depression passed and the outgoing little girl returned”.  Her radiant attitude could melt the hearts of everyone around her, while her auburn hair and rosy cheeks locked a sign of grief.”  “I miss my mummy very much” “I felt a very big pang of sympathy for her, when I read the article, it’s not fair how she contracted the fatal disease when it wasn’t her fault.  “Through it all lurked the spectre of Barbara’s disease.”  My least favourite characters were Barbara’s parents, who had left her all alone in the world “Barbara had nowhere else to go”.  Even though it wasn’t their intention, they were irresponsible to contract HIV.

The title and article of A Nun’s Daughter is like a pun, putting two incompatible ideas together.  “If I was not in religious life” “I’d apply to be Barbara’s foster parent”.  “This idea grabbed my attention when I was searching for an article, and would relate to those who have an interest in pious life and a sense of curiosity.  The article is written in columns and contained snippets of the two protagonists' history.  “Mary Ann first entered the convent at the age of 17”.  The article was divided into three sections, each starting with a capital letter and each with a blurb.  This is to give you a little golden point to catch your attention, like a main point.

A Nun’s Daughter is like a pun, where two incompatible things are put together, but when it did come together it fitted perfectly like a puzzle.  The article is an inspirational, tragic yet beautiful account about how every cloud has a silver lining, you just have to find it.  “She opened her eyes again as a dozen butterflies took flight”.

Teacher’s Comments:

Excellent work – well done! Very good comments on language. 
Frown (sad)


Smile excessively (happy)





Open hand gesture to show asking a question





Cheeky grin again





Stress, using increased volume





Use jovial tone





Use an uncertain, wavering voice





Repetition





Use an official tone to back up research





Cheeky grin





Rhetorical question





Informal language to relate to the audience


Also smile and possibly demonstrate





Use of personal pronouns throughout speech





Bow, to demonstrate
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